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2018 )~ HEREEEE A IERFHE] (Hubner et al., 2023; Noormohammadi, 2014 ) »
FLA » PSR R B SR FE 2 8 JE DURR T BENFUE AL - LB s 4] Walczak

(2022) tH7TFEHY - 2RISR o] MEHE RN A - MR REN R -
o RFIBSRAVE N - FREEFE I EEENE B RG240 - TN B SRE A
BHEIERFZERIR (Eger, 2006) - A1 SERIBER G S BT BEIE 1 E =Bk
B B ERERZ - RIS ED 2 & TEAE JJlk(E (Edwards, 1993) < #2748 - 4152
BRI ~ BT E— AN ] 2 e R B A T VAT E A (EE
e W AT B R A G BB R VIR A M & RV B 25 -

PO~ &nmiiER

BORIBLR T — T AR B o] R AU TG IR AR - B o] FAR (e W MELETEEE & B - IR
AT AL BB EN T B REREE A e B AN e BB RE - A
SIRFEEEIR > EAIER T — TR PR EER AR - TR e B B2
HEEEEM G EAEERET TR Bl TE g3 - AEE RS T gXERE
12 5 BB SRR TR R EUE R - e A BRI AR R

£ 20 EH



EBEEEm AT 0 20250 14 (4) 0 H 17-27 |

BB -

M HIBR T F R & B — (D BRE R EE TR g 30 Bt g st
B IA R G - B B RIG E TSRS TR R4 &
PRIERETT > oAl By - BVETTT ~ SIEAIERIETT - AMEEEHE - UG &R
BF - S —12HE - BRI A DU B s SRR T MBETEERE
BB EMAER AL ~ BEEEE VA A IEFIAERER - Frll > &= 8RR nT LR
THAETEERRIAE - 2RI > BRI B ZIE - GBS THINGE - 5840 - R
e ~ BEMFERESEINIL - BENHEERE B O 8 - FOTNZBERE A [F RS A A EHY
SR > DURGAI S B FRE TIEUR 5 SR F R

FA U E KA ISR T OMERET R R B ASCEEe A N 2 EH
MR > DRI B SR (e ORI H R R 2 2%

(—) ZHBTEAE BRI G B B A EREHIBER ST

ASCEEIR BB SAE AR R R B R T BT B AR
FUERRRER > AT RAR B ESE BB HEFIHYA G EE) - INIL - ASC#E - RKHE
= STEIC S NEETE R AR S - IR BB HIRE BRI TR 5 BEAh
AT F BTS2 B (R AR B ZR0 R B R B TR B &
R AR RE RIS AN AR LB ST AR T - R DU AT P SRR B R
(e HEkAa QA RERSZE -

(=) 5B EERE Rar LR e B2 Iy

ARSI > SRRIBCRAEE (=5 H IR - 5840 FATEERE I ~ ZUATREE
BB O E) - DNBES RS - SR ARKE AR 2 - [E5h > AR
W H3- BE - [[E - 58 DREERGR/ IERABSIZOESR - NI &
s LTIy EL B S B R - MR BT AR B gy & > A
ot > PUEPTHEAEN ~ S BEN B AT e e e R o B~ R AT RRE
BESh - TRHERIHEHEAET L S E G 8 ~ 1 (F ~ DURSERIAR > #ELUARUERIR
FIZ R )T 5 24

(=) ERHRRIBERET S5 B EAET S ER A
ASCEEIR > RIS E AR R R 2 BB R MR B AR RE #

FUERRERL > R BEAIZER RN B E BB EEE) - NI > ASCER
R ETE A E LN ~ AT R ETE S B ET T T R PR

£ 2 H



EBEEEm AT 0 20250 14 (4) 0 H 17-27 |

AT AR R 2 st gl BB R gsE PR WEMHANE - 5185
PEMETT ~ AMUEEHE - DRI ERAEIRERTT - 5 B L EmE T H a8
AR HE5EHEE B RES NGRS - B R —(r B JE A
B -

h|

(U)o MEREn = PRI T B RE 55

I

ASLEEIR > FRRIBER A H B E R B MR o — (8 B TE R R E
o R AT B BT E GRS - BEEHR AR g =P - sFHRERIEH
T EHOAE] - BRETE « DU BIRIELL - NIE - ASCESE - RAPHEZETE
BT TSGR Z 15 Jest B PHET B Z BRI T BB T > DU S i
aiERiERGET > B EEAEERE T EREE R E R B TR
EAE A EEGIR  Bei% > BN AR ST TR B R  RE M T B IRE I - FELA
AETE BT RERSNAE -

SEIUN

B g (2010) - SRHFIZAREIE R/ NEE AN S B B 7 9T » &
BT » 13(2) » 127-154 -

%15.5

F2E

BT SRERR (2000) o SRAIESRAERERE S - TR REUR - BETTEERE
EET > 1 23-50

W TRTESL (2009) - RERIBAR - EEREEERS o A -

W SREEHE (2003) i/ NERAIEZENHY R R B B B S fre ottt - B ERHEET)

28 > 129-144 -

W OSRTEH - FEE - TR (2014) o SRR T/ NEBETHER B R B
RER B WS ¢ DI BT R S a7 R 2 B R - BIEMIIRERER

45(1) » 61-80 - https://doi.org/10.6336/JUT.4501.004

R (1987) - BAZETA AR SEEAIRE Bt (T - BIAZH T - 2410 1-2

= |



EBEEEm AT 0 20250 14 (4) 0 H 17-27 |

B Alseike, B. U. (1997). Cognitive coaching: Its influences on teachers (Unpublished

doctoral dissertation). University of Denver

B Brooks, G. R. (2000). Cognitive coaching training for master teachers and its effects
on student teachers' ability to reflect on practice (Unpublished doctoral dissertation).

University of Southern California.

B Colantonio, J. N. (2005). On target: Combined instructional supervision and staff

development. Principal Leadership, 5(9), 30-34.

B Costa, A. L., & Garmston, R. (2002). Cognitive coaching: A foundation for

renaissance schools. Christopher-Gordon.

B Edwards, J. L. (1993). The effect of cognitive coaching on the conceptual
development and reflective thinking of first-year teachers (Unpublished doctoral

dissertation). The Fielding Institute.

B Edwards, J. L., & Newton, R. R. (1995). The effects of cognitive coaching on teacher

efficacy and empowerment. (ERIC Document Reproduction Service No. ED388654).

B Eger, K. A. (2000). Teachers' perception of the impact of cognitive coaching on their
teacher thinking and behaviors (Unpublished doctoral dissertation). University of

Illinois.

B Ellison, J. (2003). Coaching principals for increased resourcefulness. InJ. L. Ellison
& C. Hayes (Eds.), Cognitive coaching: Weaving threads of learning and change into the

culture of an organization (pp.13-26). Christopher-Gordon.

g 23 H



EBEEEm AT 0 20250 14 (4) 0 H 17-27 |

B Ellison, J., & Hayes, C. (2005). Effective school leadership.: Developing principals

through cognitive coaching. Christopher-Gordon.

B Evans, R. E. J. (2005). Utilizing cognitive coaching to enhance the implementation
of recommended middle school instructional strategies (Unpublished doctoral

dissertation). University of Virginia.

B Garmston, R., Linder, C., & Whitaker, J. (1993). Reflections on cognitive coaching.

Educational Leadership, 51, 57-57.

B Goker, S. D. (2006). Impact of peer coaching on self-efficacy and instructional skills
in TEFL teacher education. System, 34 (2), 239-254.

https://doi.org/10.1016/j.system.2005.12.002.

B Goker, S. D. (2020). Cognitive coaching: A powerful supervisory tool to increase
teacher sense of efficacy and shape teacher identity. Teacher Development, 24(4), 559-

582. https://doi.org/10.1080/13664530.2020.1791241

B Goker, S. D., & Goker, M. U. (2021). Cognitive Coaching: Developing Teachers of

English as Self-directed Learners. The Journal of Asia TEFL, 18(3), 875-890.

B  Gomez, R. L. (2005). Cognitive coaching: Bringing the ivory tower into the

classroom (Unpublished doctoral dissertation). The University of North Carolina.

B HubBner, I., Lazarides, R., Symes, W., Richter, E., & Westphal, A. (2023). Reflect on
your teaching experience: systematic reflection of teaching behaviour and changes in

student teachers’ self-efficacy for reflection. Zeitschrift fiir Erziehungswissenschaft,

26(5), 1301-1320. https://doi.org/10.1007/s11618-023-01190-8



EBEEEm AT 0 20250 14 (4) 0 H 17-27 |

B Johnson, J. B. (1997). An exploratory study of teachers’ effort to implement cognitive
coaching as a form of professional development: Waiting for Godot (Unpublished

doctoral dissertation). University of ST Thomas.

B Lim, R. R. (2024). Collaborative supervision of the master teachers and the teaching
efficiency in selected Junior High Schools in Cavite. International Journal for

Multidisciplinary Research, 6(3), 1-15.

B Maskey, C. L. (2009). Cognitive coaching has an exciting place in nursing education.
Teaching and Learning in Nursing, 4 (2), 63-65.

https://doi.org/10.1016/j.teln.2008.05.003.

B Moche, R. L. (1999). Cognitive coaching and reflective thinking of Jewish day

school teachers ( Unpublished doctoral dissertation). Yeshiva University.

B Motallebzadeh, K., Ahmadi, F., & Hosseinnia, M. (2018). The relationship between
EFL teachers’ reflective practices and their teaching effectiveness: A structural equation

modeling approach. Cogent Psychology, 5(1), 1424682.

https://doi.org/10.1080/23311908.2018.1424682

B Noormohammadi, S. (2014). Teacher reflection and its relation to teacher efficacy
and autonomy. Procedia-Social and Behavioral Sciences, 98, 1380-1389.

https://doi.org/10.1016/j.sbspro.2014.03.556

B Pajak, E. (2000). Approaches to clinical supervision: Alternatives for improving

instruction (2nd ed.). Christopher Gordon.

B Reed, L. A.(20006). Case study of the implementation of cognitive coaching by an

£ 25 H



EBEEEm AT 0 20250 14 (4) 0 H 17-27 |

instructional coach in a Title I elementary school (Unpublished doctoral dissertation).

Texas A&M University.

B Rogers, W. T., Hauserman, C. P, & Skytt, J. (2017). The influence of Cognitive
Coaching®™ on the development of self-efficacy and competency of principals. Canadian

Journal of Education, 40(2), 1-23.

B Schlosser, J. L. (1998). The Impact of cognitive coaching on the thinking processes
of elementary school teachers (Unpublished doctoral dissertation). Brigham Young

University.

B Smith, M. C. (1997). Self-reflections as a means of increasing teacher efficacy
through cognitive coaching (Unpublished doctoral dissertation). California State

University.

B Townsend, S. (1995). Understanding the effects of cognitive coaching on student
teachers and cooperating teachers (Unpublished doctoral dissertation). University of

Denver.

B Veenman, S. (1984). Perceived problem of beginning teacher. Review of Educational

Research, 54(2), 143-178.

B Wade, C. E. (2024). The impact of cognitive coaching on educator identity and
teamwork through classroom observation as perceived by teachers and administrators

(Unpublished doctoral dissertation). University of Louisville.

B Walczak, B. (2022). Using cognitive coaching to facilitate instructional reflection

(Unpublished master thesis). Rowan University.

£ 26 H



EBLERAT > 20250 14 (4) H 17-27 BRSBTS R TS

T R R R L R R R T T R R R R R R R R R R R R R R R R R R Y R

B Wheeler, W. (2019). Cognitive coaching M and conferring: New insights for a

familiar practice. Kentucky English Bulletin, 23-28.

R RN e e e e R R R R T e e e e e e R R R T e e e e e e R R R R R R T e e e e e e R R R R T e e e e e R R R R R R R NN R




