WEBETE AN BRERFH  IIERHHE R
MR

TR
hRAEME RFEER LA
TrriE

RS N SCEAREW ST AT 8%

ROHE

HAIE N E i 2B E A5 E (competency-based learning ) » {HAEEES
R EEEE T2 HkER - P ERER ARV EE AR (student learning outcomes ) FRIE
W B SRS EEL - T E R ARG B BEEHE - BN BB R - &
AR - FEELSE RYE - HEERIIAEE -

ARAEFINERIE & 2BV RIS B E AN (teacher performance
appraisal, TPA ) » S+ B/ NAETEZET S E ARG PHVESERLE ~ H2ERA - B
EFAAECERRFEA AR H AR WL R RIS G Eit — M E 2 A2 E/
R Fy#E[E (accountability-oriented for student learning outcomes ) FYZ5 & & A
PRET B/ N R B e LR A BRI BRI e B0 T R L e SR,

BRG] - BEMEIEKEE « TIEREF AR
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Abstract

At present, primary school education emphasizes competency-based learning, but
it still faces many challenges in practice, which affects students' learning outcomes
(Student Learning Outcomes). According to research and educational field
observations, the main issues include curriculum and teaching challenges, teacher
pressure and professional development, student learning motivation, family and
socioeconomic background influences, and uneven distribution of educational

resources.

This article draws on Canadian education experience and the Ontario Teacher
Performance Appraisal (TPA) to reflect on the professional identity, professional
investment, willingness to stay and professional growth of elementary school teachers
in teachers’ professional commitment. It also explores the professional commitment of
elementary school teachers and student learning outcomes based on the connotation of
the Accountability-oriented for student learning outcomes (Accountability-oriented for
student learning outcomes) educational measures implemented in Ontario, Canada.

Finally, it also provides suggestions and strategies for educational issues.

Keywords : teacher professional commitment, Canadian educational experience
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o
* AlE

22K (professional commitment ) EF5 ¥ RS2V AR - /D EFEEEHE
BEIHZEMEHEEFEARIDBENMEREE - KNS > " WETEFEARE
(teacher professional commitment ) JiFEZETE HBEERZENTIE ~ AMHE
EUHVREE - HREEZ BRI EERNBEIE WE - ZENHI A B LR S
BT EMBFRNEAEEERE > — AN E TIENZETNMELS Tie#E
AR o i HiE R CHVEENE AR EREYES ) (Bashir, 2017) -

ez BASERENAETEAEE O 884 NEE . WHTEHE
FEAEEINES 7 BIUIEET EA A= EREE ~ FAREE =0 - FRAE &
( Tschannen-Moran & Hoy, 2001 ) o fEEAF T » HEE BTV EE K IFFEE
BIR AN EEL SR+ HEF (Solomon, 2008) - [t » FETHEEAE E—(H
B H 5 HRNE 2  fa e BN E B A 2R E AV EE MR EN
SRS TN - BB FEEHE LIEENEIERE  SUEE TIESATREr
fesE ~ Bl > WRERO SRR B TR BRI ENVE S (Zhang et al., 2021) -

TERINMERRABEERS S - BilrRIA~2FEFE (OECD,2018) - FfjhlE
TR E TR E B RRHEREAR RN BEEABEIRAA T EZE R
(Michael & Santiago,2016) o AIfEHENIERNEE & » IZRIS S EENER
#Fff (Teacher performance appraisal, TPA ) » ERETEI/ NAETESE K 2 Hoam i
WAEMMMERLZ RIS GE — T2 EEEHNRAHE A (accountability-
oriented for student learning outcomes ) HYZ{ ST » S EIE/ N A ETEZETEHZE K
sl PEYVEERE - BHERA - B EERN R ARENE R - &R 0 TR
BE R R R -

=~ BT SEAREE L B

TS e e £ Gl =1 It = e s I
PR R EHEELE T 2O AN—TEREEESHTENER (BIFSE  1996) - Hhfl
BRI B BB B IRERED O B RIS B AR » D H B R BT AR A
HOEZETIBEEE RS FRm 2N B BURER " AR B 17K | (Hargreaves
& Goodson, 1996 ) -« [E]HF » ZYAEMHVEESEARRE AN E o] LRSI N E IRV E
i BB FE A B A\ DAY EE) » FIAn4E%% - (B A\ 5 € EE) (Park, 2005 ; Tyree,
1996) - SCZAEMHYEREREE S T ENY > BE T ZATNE - BERAHS - B4R
BRI HEAEESAER] , (Moses etal., 2017) -« DUTNERBHE A EIA -
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(—) BETESEREER

Meyer 1 Allen (1991) 1F " 4H45&K 5 = WM Em | AL (HIEZ S IR AH
o 43 B B 15 M K 5 (affective commitment ) ~ 748 M 2K 5% ( continuance
commitment ) ~ ¥H&EIMEAEE (normative commitment ) o ZZHHLLTT -

1 BRI RS - B EHATEEE TIRRENE R ATENE - $HER ~ BRI
SHYIBIRGEE > LU TAE P e ER s R -

2. FrEMRGE - B ZATH TSR ESE > PR - BUESRRE - SRRNAE
L)JS’&EEIB’?%%B%%%%@%E%E IR EAZATE -

3. MEEMUREE B e B ERETEEERAHH T - S BB ET TIEE
R EEESTRL - DRSS SR EEEE B K -

EVGIIL S et NESSE G i P Bl TR SEUEY RN S F iR S G O =
HREEEA FEINTFEARAIRIFERE - A19% 1> S3alan s

1 BENEE AR TS s iR

gt x NACHT  SE3E40 A~ S T ~ 27 B

(1993) BRI s gmmmem . mausss

Sl R \ ,
it o RAHT + BT - S8 A - SO -

s EVRISE g et - s

S5 o AT | BRI - S IR - W

(2018) PRI e e
BRSO S - TR A - BT - B

o wmsemen L

GO o DO SOTSISRAMIRE BT

(2019) SRS BT A RS ST

B A : ’éS'QE\ZEIZ’TL N 74 g\ﬁ’

iﬁg R — Egﬁﬁ ] S A DGR  Hs

SH B o AT © T SR i - s

(2019) BRANEIED e e

ST o »

Gos | ERGEEE SAHE SRR - SR R

HiBt . NKHETE | B - BN - IO - B

(2019) ~ EPSERSEET o e -

ERT | EIENESE @k%ﬁiéﬁﬁﬁ‘%ﬁ&k‘m o -

(2020) (2T ) fi 2t
ORHEE: | BT EMEEEHET SN - B - B  BITUEE - R
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(2021) firE ~ TAEmiR - Bk mE

=) y VU AR @ BSERRIE] ~ SRR ~ TFTERE ~ B
(2022) B/ N o

BRIy : y VURRETH : BSEaRE ~ e~ EHRRR ~ B
(2022) B/ INEEZR 2= pm

EIIEV/N

(2022) B PEE  SART  EREE - %50 - I

= seEaTEE

HIH RACAHRBAASE AT LA - A RN ZEN S e am A R A 0 R
2k DU 46 (AR - HEERdE ~ 4HAGTIE] - THIRENS - SEEfE A - B -
BIITERE - HWEMAKBEENRRSE - HN BT EFE R 2 4A T2 E R

(student learning outcomes ) H#IEFE » THEIRAAEERE - B4 F)K - 2
BAE ~ BERNE -+t FBEEEEE A (Runhaar et al., 2013 ) o HUASCEREEH
DIEZFERAE ~ HERA - ERE - KEZERRFEE R A - TP
T B S 7K s B R AR B R AH R -

(=) &8 Nk EE g MR
1. ZiEmEE=450E (teacher professional identity ) Ei1EE A= EEpHi o

ZEMHECE R FEE N R KA A G BUEEN S E RS EE (Tyree, 1996) -
LETE B SR ERIEG TR ERANEER E R Z it EH R LIFNH
REURE > B S EUET - BTSSRI ERERENZL B —HHE AP
PEEVIERS > N R ERMEMREEH I 305 A B R I REE DU g SR A
B HGHVERNZ (Derakhshan, 2022) - A& THEGERVESE - EF
THERR BRI SRR DUERESI ARTER - AL - (e EHRR
FEBRHL T - BETERS B B A RVEE 5 - R S IH AR AR s THI
7w DEETT o2 ERRE TR -

2. ZEMEZER: A (teacher professional investment ) EilE2/f: BTG50

FLEMAY B R AT B R AR ] B 22 B B O B AR AHRE . (Tyree,
1996) - EEFINISALL (2013) B2 RAEMERE R P e SEHIBER BT Ay
OF7 0 BEEARGETIR T2 AR Z DGR - Wine Al Marx (1982) $2HHANAE
Al e B > saR AT A R SR B G BT Iy > W E R B A AL
54 - Topping A1 Ferguson (2005) & kB2 A 2B A REARTI A B8 ARH - HLA
SRS > $IFERARVERE EERE AT K o MR EHAEIE IR 1A
BAMAIEEE > ARl B A E PG RIRAINZR - R E R A
HLR MR AR T AR SR E HHY -
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3. FAMEARRCERE (Willingness to stay employed ) BLERAEERHRAY

FEMRERFE R TR R A e A SRR R0 TT » N AH
ETAE T > BIZEZEEEIK (Tyree, 1996)  Coleman (1988) fzif »
EAHVAETRESTR IR E R & EA - IR R AN SR BT G a8 - [N Fy - BT
HYEMREST L A [EINVRT A R (% > BN AERE - IREHVAETEHG R AT
[EIHYERZESR  TeT TR E & (Bryk & Schneider, 2002) - AT (LAEFFFATE
HEE2 A B2 SR BHE R EEE - Fe (o F R A (e R A Y 2 -
EFE(E A E AR ~ B R R BRI (B A Bz fla AR SR B e 2R A= 7R
Ko NI - #ERE E A RS2 E R S EERATRE 4 - fem S s e -

4, ZEREZERGE (teacher professional growth ) EilEER A= B2 HG3

IR T HFEEANBNG 7 FAER ARARBLL DR ESEE IR H CAE
TI4EFF AL > WHRHER AN TAES » BIAEEE RS (FAFE - 2005 5 FEEES
2021) - FEMHYEEMEH AN E PO EETCE R AR5 A BT &
B2 B B RIS SRR T2 AR Y B2 2 B (Hattie, 2009; Darling-Hammond,
2000) - = EERNRAVEETE 2 E A R A2 RS (WIMEE Y - &1F
BEE%) ARG EIEE (Ryan & Deci, 2000) - [HIL - ZEiE E
BHVEEEEERE - HEINIGERERY) - WSR2 AN ERIRIER
PR B SRR AR IR FIER AR R R R g 1R e
Uk EREEBEEAEE X -

SRLL - T E ARSI R AR SR AR A SR R o RN - ERAE SR
REFEISr VRN > HRSRNER Z — e A SRS » BRI A R A AHYAET
(Hord, 2007) - FEWELAZ T B RNVBRE R KGENEGE TEE > EtE
TERLERTRER R G S VB AR (8kiG% » 2022) » DUNEESEIIISERE K
B - PR B AT RS ARG L - DU B S S R e R AH R -

=~ IIERHE SR B R AR R A B RN
(—) MnERFETEEHE (TPA) FEAEBLIE AT H S AGE P S E
INZEARZ KBS G EENELEHE T (BEERERIRE)  FREEREKRAH

PR SR TR B 5 2006 £ T 75 E4EER 16 TS J1#5H Ontario
Ministry of Education, 2009 ) :

1. $PEEA FIEE A BN KEE (Commitment to Students and Student Learning ) :
(1) FETETTRFTASERRE RIS RE -
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(2) FEMET TN BEERIS T2 A VB E NI -

(3) BEIA A EFTEEAE -

(4) ZETE SRR > SR AR BMEERAE « ARE - K582EE
LR R A BT bRt L E it B R RS -

2. BZEHIER (Professional Knowledge ) :
(1) ZEN T EE TR - RIS AL EAE S RN ILE -
(2) ZHEN T S A VB IEHE B RS -
(3) ZHAN T S TE A TR 2= B E TR -
(4) ZEN T A A B DL s s B A B BRI R -

3. BHEEEEE (Professional Practice ) :
(1) ZETFAMFIEERBAEEAE - 3RIE - 10 - AEEBAREEER
B PR A (2 A 2R AR Y ER R ICER
(2) HEMIEA - FEMEEETHRCEM -
(3) HEME AR ETRAERAL - e 24 R AR EHRE4ER -
(4) ZEFIASTEAIFIER - FENEEEN R BN TSR EEE -
(5) ZETEZE B S A B SRR T (50 8 & YRl -

4. B EEAY9EZ ] (Leadership in Learning Communities ) :
(1) FHEMEEA AR R EEE - R EMNER AR R -
(2) HEMHEZEA L - ZEAMER ESE » 2582408 E - BANER

55558 FEE] (Ongoing Professional Learning ) :
(1) HETSEFENFEEY  BGHERANSCEMTIIEEEE -

SRLE > DLEAChIS RS B EM PG AY LB S 16 THAE TEfR - BR5Y
BIAENE SR Z AR B S R T

F— o BENEC) T WERARMEBN RS | o BIEERENE B SEER LI
ARERERAEERE R TSR R AGEIIZ O EH R L — KA s T
TERVEML ~ WA RAVER(TRL  DURHEE SRR RFEIEK < EfREE A
(B ERERE TRl FEIRNEE TR 2AENEEE R
HEREAEWE » FEANEBETERAE 2 T HRERA ) MEEW -

7 TR T HREAE ) B ERAE LIFNEESE SR WA
BRAREN FRERAE SRR ¢ DURGEEHEN T BEEEE ) AR BN ENREE T &R
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FIEZ AR SN ERE(E ISR AR K > W BB RFENYHEENIS - EEE AN
RIS AEBR AR HE B A YR B R G BB e 2 | BRI M A B -

F= FELL T ERE BRSBTS AR S F
AR EER - DUREEN T FFERESREE | b ERSAFRRENEE R
W RS AT E RS TIF RSB SRARAVE RN - [P ERAETH A

PR ) TR o

PP e AT R - NS R E S il E A TL A s B B B S Y = (]
R A H AL 2 R BN RBENSREIE N AR K " SRR ) BN
ESRREEN > SN > TP -

(=) 1M EEAEE R E 7 ( Accountability-oriented for student learning
outcomes ) PRaT BN LK E B2 AL B H A 2 2

Michael /{1 Santiago (2016 ) DAZ2 KB& & B A RN ZEBINE Rag e - #4747 T [
FHEAEER | ( Accountability for student learning outcomes ) EaAfEL, » FE
1S FIIHSEAE R - (F RS2 DIER LR AR s F T W DAL B
BRI - IHEE IR E A BE Y - SEER ) NMEDTEA R
BAERGE R EW » i N YRR ZEE - HIRBIE AN E » Rdai s 5
7 SIS R E R E S (Michael & Santiago, 2016 ) FH R A R4 AP
(E AW T Sk

1. BFEZEZEEFEMEH | (Focus on the basic goals of literacy learning ) — 28
TR R R SR RIERIE RS, » BRITIENH - ARNVFRIRAEAE > W E
B BEH TR o

2. P RBeRBESIHEE N AS1E ) (Leadership at all levels should be moderately
involved in cooperation) — & ZELTEE)E B i BIAEAH RNV SHE AL T2 K
HELERA: A AT - B RS R FERTE ARG EE - HENEREM
BN HE T IE R B S E T H DU E2 A 5E TR -

3. T &ERE B EE R ILZ5ES | (Data-driven and best practice improvement
strategies ) — 35 BRIV ASMEEUE » T EIEHEIVEEE » WIB IS RS ER AR
B meBAEEEEK -

4. T EEL N ABTIFACEE N | (Key intervention and supporting measures ) — £2

FRE AJRREETH U TR A BB LTI B e iR R - Bl

%
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R B A -

&k b BRI RN MR A R BEEHI A - Y B RIS BT RE
TEHVERAERE AL (student learning outcomes ) H#E{TAZE - # LA N AEHIZAT S
7K (teacher professional commitment ) A 2 A AEET B =0 PO{EFZCo [E]
& - SRBHAIE ¢

Z5— ~ Fullan (2011) #5H} - EHEIEA LB AR E O IHEREE
B SAENEEREEIERGEZ T - BEERREE T BERA
FREZ L T REREEENAREE ) HER > BIE D EWREEEEH R
BT ANEE AR RERE > H ARG A R ERIZRAETT - HIREETHY
HORRGERER T REEEWEREEIE > BERAE RN - TR
R HRE D BLEAE - MM R E IE ARSI EAR SR PR A4S B 2 -

55 ~ Fullan (2014) {5t} > EERCHEEEL T AN fEHESTE - REHH 8
PN BT F B A - MR WE - BENEFEAEE " HEMR
FREZ L T S EREE BN A G ) B2 gt ERAEFRELEEE
EAVRE AR (7 - AR AU R I U (R A SRR ER S » ARFAR Bt SR
NEFEERE > YR RERHEEER -

25— - Hattie (2009 ) 583H » ZXANFEZ EHEIE K82 BT > Wik Ei
EEEREE( R )73% - Fullan (2011) JRIES] - S ETRE IS EI TS
3 EAHEE N S BRECE A > BUER AT RCRGRE B o] TRORI H AR & - ZEM L RGE T &
FEER  TIEZ T BN R EE TS RS | BT IS AR E
BHEEEE - WAEFEM ST R ERBE R LURE AN K « R llEE
BURNFER B2 A R RS Th RN BN DA 70k A(E R 25
BEBECE S -

5{%

500~ OECD (2018) #5i} > EENARAt " BETR A, SANEE A
A IER RN - R RS B 59 B R AVER A - BB REETE T HERRE  PE
A TR NS R RCER G ) R - IR SRR IEELRE iR - R
BLGE RV EER T B > SEt RS (RIE A B s 5 e A5 (EIE - BETHYESE
HREEMERRIRAE (R N BRI EL > HER R AR BN LERK > AR T E
B BT SCRICEE G ) SRR A H R S iR R Y SRR B B I -
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» ISR BT RS ARG R A R E P BUR

SRR TR, | B T A B E R | HR T AR
T BTSSR - ZENEEE SO AT - M TR
R -

(—) MERBEE B AR KRR

L DL T RRRERSRE | ERAREATHYECE E £

Ingersoll A1 Collins (2018 ) 58 Ryl R FE s Z 580 2R AMAY B2 H B BLERAE
SEETHE - B BETHEA R S Y E EREE - MY E R G (affective commitment )
wrs 0 MR ARIAFERE - NIt B R BEmay SR 6 - sEfETt
HSEELE(T R E A SR - R FECRHIER » FEEREISE > D
s EECE R [A] B T E R RN -

2. DL TECREEES | (REBATEERE S

Hargreaves #1 Fullan (2012) 5% B ie A B 220 BERE e - 2 AmA AR & K

#fi (normative commitment ) » FEZET S FH 2 R A2 A6 [ 2SR A HEE S -

EIEER R ERAE - EIIETEE R E?E%&Eﬂi#ﬂ* Em%&%ﬁimﬁ Rk " £

RESEREE o TRTPEEEEML - [FIRF - (RHERSERIAE » BB E B i T
BOOAST o FEA R E Y E Y

B T BETE R ) T B R

Darling-Hammond #1 McLaughlin (2011) 285 2 EM RS 210 2 35 ErIi%
giF > MFTEEEA R ME KRS (continuance commitment ) &Y 5E > B2 EZ
AR E S ERE E%E?&Eﬂiﬁ‘é%zﬁﬁﬁlkﬂ%%x& o RFEZR AT
BRI RS - 2R B ERaT G - SEREmRE M B SRR

(=) MERBFE B RAZEHSHIEUR

I "EREEAEE ) APRAREEREIVEE

MEAGEER AR EEREE > 5RFLA S - AR EATHRES] -
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HEIERFEEN T 2858E  BAESREREFES) (Higher-Order Thinking )
B fg RO RERE 1) 07 BV B E B2 T - I - WETEsR st % T BIRA2E
( Authentic Learning ) | J&#)) » sBE2A41F H 1B P FE T2 A1, - 51 & 7 =g
e REpEEE " FRIAFEE (Performance Assessment ) | ©

2. HENTFE T ERAEHE ) AR

TREEE N EREEEZRE %S (Ontario’s Equity and Inclusive Strategy,
2009) BURIIEARHEFZE A FIVEE @ B 7t A RS2 E T RVE LR MILEE
BF 0 ISR EENS PR A 7= S LB RS - MR SR AR I S =0 N ER
H o HUE AR AR E AT LI SRy - BANEEAEEER S -
It GURhZRET R PRS2 AR Y B RS BARR 0K - SRR BB TR - BUNTTIEED
FIREREEEER - RTAEATREAVES S ENEE -

3. LT EA RN ) HISERR

IIFEREE @A K0 (student-centered learning ) » ZATAEE T HIEK
g EE L T BE5(EY  BRRKAEEHAEEY B84 NEE
B T EEEE ST - RIIL  (R{E B ATRIRESERE S » B imatat | B
5| EEEE | FEEWHRE AN EBA TR - BRAIES B R EE BB A R
HEZEEE (project-based learning ) FFELFEREST °

H - EREEGEEE

(—) &R

1. FETSE R R R R E RN - T E R E R IR A B ETTEE
S 28 » SR AT Er i i BLRER Rah

ZENE R PR B SIS Y R EE A£G (Pishghadam et al,

2021) - HETHVESERGRAERAREE EIRIE T 225 BRI R (E E2 AT BG 2 AV ek

(Mercer and Dornyei, 2020) = [NItt » ZETFEAE:_EACERIRFEATE S8R T
VAR > TR CE S IR ] B2 RE fE S AR A E A E2 AL R R -

FUHNE SHESGEFERAENZL - ERERAE EE - SERFAEEEE
TSR AR EE LR S s i MRy B 5 AV EE Z N &R (Derakhshan, 2022) o 34
Keskin (2020) 58 F#ENHYESESR FFNUREERE R BT - AH G RHIGHEY - 26
P B S i T S BT Y B R B ~ SRR R 2R A EEE HRL (Shann,
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2014) - HURAIESRA S ERGEEBITRRVE T - [N A ERrE Iy Eds > 2
TEBENH SRS - TTEEE sl FHAE T IERE LIFSAFRIR - i
BN B E RS -

2. SREERR N ERAIRE PRI & - (Rl SR BT S/ ARIEEES - TR
ARHIEETIE RIS AR T H, » DI A Ty

R AR B S Rl AR 7 A SR S8 R M BB e AU 2 [ sk RE BR (A HY
PRf = B e P AL B R Y SR AN LR AR A IR M YRR R - g i s
RN HECREE NI BAR BN URGE - 15 & TP 2 ] DA SRR S Ay G B
PSS TIEMEREE -

FEFHAIBTA MRS (2T - SRARNBURHES ) B RAEEITE
o EH IR BIAISCRF (Erturk, 2013) o DU R AEEE - iR S AR H B TS
I AGTERIEESS > ST E B B R TR AR SRR - (e (HRAIE T IE
SFTPNIEISESERY - RGNS AP > IS 2 T ek B S B IS4 R AlE T

Rk A MR -
(=) &5k

1. SRS & RIS - FHE SR TR ES

FEMHCRAVE A B MR A AVREEAI(E S (Michel, 2013) - 2=
i BAFERGED R E R IUE RS - 5 5 e REEREEGROGER A A
B > SR AN B PR R AR R T A TR R AR T R R 17 B ] A
WEEEE > TR B EE A AE S - B 2RV BEE BT
i A IR E TR - MR AR 4 -

SR BRI BB A M AT - T s an B RV E B AT EEE K
ah AR HEEDE — AR T AVRHSEEN ) - B BET LA B RGE LEE R T3
ERNIE ~ S RE RS B R oy SRR - AMERETETHIE A BERREE - BRI
HEINIZR RIEIER - EREAE Ryl ZREBE R FHENUE R EEE -

EHEILEIR V& ~ HENECEE TR - FrEBCRE ST & 0F > B4
EAE E T AT DR EIT S — (AR 5e gy - DI A SR s Rl DB A 3R
55 (eI e S S R a S B Bl T T s A -

2. EEHBETAE MEBEER - BRIIBCRS R B R E R




EBLENSRAT 0 20250 14 (4) 0 H 212-227

PETEERERTREETAE M - FEAY - BEEEAENL ERE
HHVESERE - AEBOREEEGRAE A PGS IR RN 55352 AL
Ff o ERBEEIRECA - AN SR EHEREIER - It BRSNS
B> BIEERE SRR RIS - EERTGF - ESE T A Z U EHE
SRR BRI B O AR SR R SR B A RE A B A A B4R - ik
E ERBEMEEHEHE B EBERIRER - IR EIRFR R THE -

SETUR

B LA (2005) - FEEL A R TAERRT] ~ +HE TP RS RGE Z AHBRMERTSE (R
AR Z AR 5w SL) o SEAEITERRT - FRA -

R (2021) - ATTEFRREEA BARESSR R E A B HETERE
28 CRUEMCZAELER SO - BIILEF IR ARE - s -

B R (2013) - BB AR - B R A A B
(4 B1%E — LATEPSZRUEE 131 - B S S U BB IT] > 6(2) > 117-140 -

B 2ES (1996) « HENEESE H T REBLERA: 2 50RE 2 Bil: - B BRI
10 > 42-44 -

B ERfagg (2021) - FEEUARENNEETESEKGE - BB EEELBERTR
ZHFE CRERRZ RS0 - BT s Rl #E RS - Sl -
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