........... BMBETRAT 2003012 (1) H136142  (WNCTTT I
Bemtt I EE TR AETERS —
(BB ER2ELEE) ZBUN

HEH
BV B BT K ER BT 7 L S L B BRI aR A E

— ~ EttEBEREE LAEEE

PTERK » (@& E4EEE (social and emotional learning » DU Nf&f#E " SEL )

(Jennings & Greenberg, 2009 ) {E/FNIMUZE 57 > #KAZFE 1 - SEL i
HUIRS RS - ARIZ R ARV - L B2 E S F4H 4% ( Collaborative
for Academic, Social, and Emotional Learning » UL Nf&f# " CASEL ;) 2 F5E » SEL
BETIRE®E (competencies ) © HFEZL (self-awareness ) » 41 - B2 EH AV
£~ RBIE - (B4EET Ry BHIEE - HIEHE (self-management) » %01 © HIIF
&~ BRIJAVEHENEIE T - HREER e B AR E] - B &8 %2 (social awareness ) »
BN - EERHGE ~ [FHLL - EES T - HERIREE AT BRIV E - ABRRIARRL
A& (relationship skills ) » 541 © APEEmEIEZEMN - BIRGF ~ HET) AR
EH/ERTE (responsible decision-making ) » (1401 + RN, ~ (B4 ~ [
S~ BEEEE (CASEL,2020a ; CASEL,2020b) - W95 —E3EH, » SEL A58
FHEANHVEEE R - B - IR A B RS OB ESS SR (Divecha &
Brackett, 2020 ; Oberle & Schonert-Reichl, 2017 ; Taylor, Oberle, Durlak, & Weissberg,
2017 ) °

B SEL B ABIEST s (LUNEM TEET ) NMETEEETE EAERIEE
SR BAR YRS O P (E R (Bedel, 2014 ) JRA] $ A HE2E B3 ( Ferreira, Martinsone,
& Tali¢, 2020 ; Swanson et al., 2019 ) - ZR|] » X EREET~ °» HAEIE SEL gt A AYETES
SRR 5K 2% H (Katz, Mahfouz, & Romas, 2020 ; Palomera, Briones, Gomez-Linares,
& Vera, 2017 ; Schonert-Reichl, Hanson-Peterson, & Hymel, 2015 ) - f3£ » 12 444F »
Bkl ik 2 L B ~ B SEL 7ERTEZHYE A ( Katz et al., 2020 ; Palomera
etal.,2017 ; Schonert-Reichl, Kitil, & Hanson-Peterson, 2017 ; Swanson etal., 2019 ;
Zych & Llorent, 2020) - {F SEL @it ARVENREERIZ @ BTE A T RE T - BE G
DUE A BCErEaTamAy T =0 - SREN ST S ~ AR O Bh{EEE - RHETRE
{RAEEAEA SEL ZEHry " BEEES | Bl T Ead | - PhAE » 5[ BAEE RS
TE " N DI A 2 FEI R ECIRY AR B R RIHYIR » ] DAXel 23 A 2 T
JIHVERG - BRI e R A VR n HRRAYE A 2 iR ? |, (Swanson et al., 2019) -
SR A A E0E B BRAVIRABLRSZ M T R (E] I L B R AR A AR A AR A2 -
SR AP EE AL E AR E] ~ PR S E R RIS (Melnick & Martinez,
2019) - BfEE] T HEEFEIGE: - A& At ] ZH B IEEM - B B HREE
s & (Almerico, 2018 ) » B A MEBERGHYIL . » SUBIETE £ ST E R L=/ H

£ 136 H



LLERBETRAT 00 12 (1) K161 (WL

WAL B ATERETE » N6 SRS W2 A A e MRV R 65 - (S HERZ IR
% (Swanson et al., 2019 ) -

=~ (gRATERRRE) EHgFEREERBRHG

HEF » SEL % (CASEL,2020a ; CASEL,2020b) HYfE-& A% » 812019 4£
TR B e X2 IR E R RE B A G FERN (BlfGEERERE)
( Cambridge Life Competencies Framework ) F7 3 5By —+—MH22 24 00MF 2 75
RAEEEE KK EHEIE - (BIfEEEREAM) REISKREEREEE
Bl = B4t (creative thinking ) ~ fE EHH#¥ (critical thinking ) ~ B2 5/ ABIREE
(learning to learn ) ~ J### & &) ( communication ) ~ f}[E&1E (collaboration ) ~ $1
&5 (T (social responsibilities ) » 7% ( RITEATEZEANE) - ME—HATERE
PR RIZFIEE (BT ~ /N~ ThE ~ RE -~ (ERRFEEZ ) 5TE THHNE
HIBEJFERE (can do statements ) » JERESIHVEEE FAEZBE PE LA KT » FTfER
HEITT I - HAl (@it 52884 HE) (IFMtAEfURAe - BT EE
ElEE B ] o R B ATEEE - BEZ8 S bR -

T2 (B4 /G R E2E) it (Cambridge University, 2019) » 5t " AllE &
0 Hino#iEES © 28aEEE)  IRE 8 CHiVE Al HMsORER - #88
PN - ER RSN SR AR > WAHETE - IEE K SEL 1Y T & E (T
HIERE 0 SEFEEEGERAIENTTZ - Ll - B ERMEEAREE -
o gk TEEEY  HROmEaEE ¢ TR TS TERE Z RIRVRE A ¢ LR
APl S AEAEE ~ Bl > DAR PTREEETE B S FEARUARERE - bt 28 SEL
0y T EEEHERE AR SESERE SN - BB HE RIS EIE
REST - $E  wt T BEEAEEE > R OHEEES  BEEENEHRETT
ZREECHEY BRI E CHVEE R - thA%EL SEL /Y " HIEHE | H
7> o8 K —BE SEL 1N HEEE » 542 1% 52051 (metacognition )
REJT > EHIEIELREEE CAVEY - gk T EEOE) > ERROHEBEES - SHEE
S EWERRES  RESE IEFEM A SBEE ) NEARTT - R AR T8 -
HPEL SEL 1y " ANBERARIEE ) —20 SEIISREAETE b ABER A -
F4h o st TmEAEE o HiR O EHEBEES  SEEAET > HEBEBERER
i N\ T ER TS TR0 e R ZEE M E I sUEEIEBATS
ORI o IERESZESE] SEL 1Y " ABSRAGRGE T HEE R W afF
WAERE | ETERFEZATER T - &7 - R MENRE T - &% BT
FEE o EZofmEes - TREACEERBITEhES > aEAREER
TEIREMR > FIREE T TR E ORI NS L TR SRR ERER ~ BUA -
SRR S S YRR ERE o ILPRIEES SEL (1 T BB ERE | i
Wk —EE SEL 1Y T g EE o SERESEA T - FHHHTSREHAFEEN

£ 137 H



LLERBETRAT 00 12 (1) K161 (WL

NEREETETTERE -
=~ (BIBEERRRRE) HtaBEEER AT E ZBUR

fetil EEE HIAVEIE ISR - FTE AL EATERAIZE R 1% - WEHE
B EETERE R BEETRENVFEREEE TN FFREETER®% -
AREHUS TGS - 80 (ERTE LTSI EET - R2HHeE - &N
% T RETEREE ) BT > BRI T B R EE - T RE S R
A T ERGE ) YRR - RS T P BB IR - SR E R
TEFIHY " REE ) S2EE - RIATH A FI A& R 154 - B2
ERELER SR - AGETE AT B S BRI G HcE 8 - [NIL - DU 24t

(BG4 EZREAUR) (Cambridge University, 2019) FPRY/SRATERE - FHERN
REELRIGE: » JLL—IHRE IFEE Rl > M S i HLE S B B B R A BT RR
FEZHUR -

(—) AlEE 4

BRI RE AR T S ERR BE A SRR R - R T~ SRESHE A
gk o (ERRERE T > DR ENETE AR EATEBEININGL - sdEh it
TR SRR > R AR - SHEAET) - BEZ T - B ERIFERNEZE -

(=) EE I

FERNRETTHEIR | (8 B fTaat EiS B B A WA B HUREE - ST REAY 25 1]
RERRIATT A A REEHIEHS - (eI SRR T w5 BT AR B3R T 260
SIRETREGTIRER] > 207 RN R8st - ST ARISERIANE - &R
SEAReE ~ BE BT R E R WAVEN > DEEtH—E " ATy ) REE BRI

)

=) BEITRBEE

BRRE IR TRIZEAR - MBI LAEJ5=0 ) EATEIS S - SEhaiE 4= 5t
HOREEEE > sTEEEHE (B4 : BEAEFERRMENETSE - Tl
FEHREE) - WEEE B ETEERAER - BEREE ~ HREEIEE
H ol o $ERE O s i H AR -
(hU) iE O Eh

SHARETIHEIE T DUETGS T R RS « BRI B A AYEEL | > AR

£ 138 H



LLERBETRAT 00 12 (1) K161 (WL

PEHERIIEEN T - Eeash N G TR > BB R - 0 F o SRE A
HERNARMFRLA 5B R - WEE O A SR Mk T E Ry
o] fE B

(11) WEETE

BEHYRE SRR T RBNERG AR B 2 AP A B T A B RS | - FERTEEER
fRrf o EEE R - G/ NMEEE SRS > SEETE AR S BRI
Mk (BT B AZHROERE - ANASNERENSE) - WERLUFEHE
Bor T~ BRI HBARE > U ERRREAGIET > #F Tt S HEEER
AERST - TRTHEIRAY AR - (RS 5E R -

() & HE

FEHYRE AR T EAR E CEH AR L fERIESIGUaE T SIERTE A
EKEE > BRTEEH—% T RAT ) AVHIETRM T 6D SEACEEERE
BAZEHS Rofr] - BEAN > iR AE 18 R AETHERR R A HIBSI > 5 [ERTE A A5 -

AFTrietE I, B TSR

(—) &5&h
Faa L & (BIEEIERERN) WS RATERERARERIE - Bk

TEESE B ABEEREAVR M - AR & > LA ESEET& RIS S
R MsRE B IRAVERRBLE T B\ B E RIS S E YRR B E K
FREIEEARERE T JIGRA R A PR ~ BTG B ae 7 - BRI
TEttEHIETAVREEER T Ry - INIL > ATSESRAEAVIEREEN - ERERRIE T
AI2H (BG4 IERBANE) WS RATER BN - 2 E B ERIE A S BE
aTE T DME#E(E A SEL ZHEAVGEL > BB B ERes T 2L SRR EE A
FUERTRME > KR AT E AL AR SRR IS E B R ELER 5y -

(Z) &
ERSTHEMAVAE IR - ASHRHEEITERATT
B stEPREImAI AT AR - R 1 C GBS E B AT R ERE Y A

HERTERE KRt eatE o SUEICHMAIRTEAERIRT S - B A S ITEATRRIE -

£ 139 H



LLERBETRAT 00 12 (1) K161 (WL

TAED et & - DURAEF HAEEESE (B0 : T Eos L BEEE | T ERiRas e
Biaget ) TR TR RS T OHRALE ) HURRE | m(biesE
A5y SEL ~ (@G G 2B AR ) MRINESHIREE - 165 ERE A 2E10
RS A 2 (E A B RS S IR EIER TR - BLAE CHUSRESGT 2R E -
Prehsls ~ B E T -

> W bR s TEWE - B EH BT~ 2mtESR - BEEE
A4:/Y SEL #5 5 - & %K SEL B 58 AT E R ATE0 YR/l #us - (e ER AT E
A AE AT ART A OB 42 - IEAN > o 30s TR RE ERUEAR E - #EE) " SEL
Rl ASERIRHIEEE ) HAHRB A RE R UG8 - WA BBIREE > SRIE&E A
i RESAEFEERE - RATEGHIZ A SEL BT - EAIERETE HAR
BRSH ST TEORES « EEFTEER MY AR S  EF Y R E B R A L B
Zf o FELUSGE SR B

SE3

B ERREE (2019) - RIFEASERMARE (Cambridge University JF2 » 2019 4F
Hh) o Z4E 1 FEFRSUE -

B Almerico, G. M. (2018). Infusing SEL into the Final Internship Experience for
Future Teachers. Journal of Instructional Pedagogies, 20, 1-8.

B Bedel, E. F. (2014). Pre-service teachers’ emotional social intelligence:
Differences by gender and major. International Journal of Liberal Arts and Social
Science, 2(7), 59-66.

B Cambridge University (2019). Cambridge life competencies framework —
Introductory guide for teachers & educational managers. Cambridge, UK: Cambridge
University Press.

B Collaborative for Academic, Social, and Emotional Learning (CASEL) (2020a).

CASEL’s SEL framework: What are the core competence areas and where are they
promoted? Retrieved from https://casel.s3.us-east-2.amazonaws.com/CASEL-SEL-
Framework-11.2020.pdf

B Collaborative for Academic, Social, and Emotional Learning (CASEL) (2020b).

What is the CASEL framework? Retrieved from https://casel.org/fundamentals-of-sel/w
hat-is-the-casel-framework/

B 140 H



LLERBETRAT 00 12 (1) K161 (WL

B Divecha, D., & Brackett, M. (2020). Rethinking school-based bullying prevention
through the lens of social and emotional learning: A bioecological perspective.

International Journal of Bullying Prevention, 2(2), 93-113.

B Ferreira, M., Martinsone, B., & Tali¢, S. (2020). Promoting sustainable social
emotional learning at school through relationship-centered learning environment,

teaching methods and formative assessment. Journal of Teacher Education for
Sustainability, 22(1), 21-36.

B Jennings, P. A., & Greenberg, M. T. (2009). The prosocial classroom: Teacher
social and emotional competence in relation to student and classroom outcomes. Review
of Educational Research, 79(1), 491-525.

B Katz, D., Mahfouz, J., & Romas, S. (2020). Creating a foundation of well-being
for teachers and students starts with SEL curriculum in teacher education programs.
Northwest Journal of Teacher Education, 15(2), 5-17.

B Melnick, H., & Martinez, L. (2019). Preparing teachers to support social and
emotional learning — A case study of San Jose State University and Lakewood

Elementary School. Washington, DC: Learning Policy Institute.

B Oberle, E., & Schonert-Reichl, K. A. (2017). Social and emotional learning:
Recent research and practical strategies for promoting children’s social and emotional
competence in schools. In J. L. Matson (Eds.), Handbook of social behavior and skills
in children (pp. 175-197). Cham, Switzerland: Springer.

B Palomera, R., Briones, E., Gomez-Linares, A., & Vera, J. (2017). Filling the gap:
Improving the social and emotional skills of pre-service teachers. Revista de
Psicodidactica (English ed.), 22(2), 142-149.

B Schonert-Reichl, K. A., Hanson-Peterson, J. L., & Hymel, S. (2015). SEL and
preservice teacher education. In J. A. Durlak, C. E. Domitrovich, R. P. Weissberg, & T.
P. Gullotta (Eds.), Handbook of social and emotional learning: Research and practice
(pp- 406-421). New York, NY: Guilford.

B Schonert-Reichl, K. A., Kitil, M. J., & Hanson-Peterson, J. (2017). To reach the

students, teach the teachers: A national scan of teacher preparation and social &

B 14 H



LLERBETRAT 00 12 (1) K161 (WL

emotional learning. Chicago, IL: Collaborative for Academic, Social, and Emotional

Learning.

B Swanson, P, Rabin, C., Smith, G., Bricefio, A., Ervin-Kassab, L., Sexton, D.,
Mitchell, D., Whitenack, D. A., & Asato, J. (2019). Trust your team: Our journey to
embed social and emotional learning in a teacher education program focused on social
justice. Teacher Education Quarterly, 46(4), 67-91.

B Taylor, R. D., Oberle, E., Durlak, J. A., & Weissberg, R. P. (2017). Promoting
positive youth development through school-based social and emotional learning
interventions: A meta-analysis of follow-up effects. Child Development, §8(4), 1156-
1171.

B Zych, I, & Llorent, V. J. (2020). An intervention program to enhance social and

emotional competencies in pre-service early childhood education teachers. Psychology,
Society Education, 12(1), 17-30.

£ 142 B



