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TEFERCRE M AN B RIE > SR E AN B MR/ AN B EREM A 2K
B OIEE o [T g1 - IS e R BN ] et R Ry e ER A Ay
ERR R B AR o B SRR N T e i 2 B B E HEU AT & R R
B A A [EHYERAE & (e B R R 2R BdgR % 5 ( OECD » 2020 ) - OECD
1E 2030 SRR BHFRERTE RS T - 5 eSS EBE BCR R & A REETHIHE]
HYERFZ T (curriculum overload ) (OECD » 2019 ~ 2020 ) SEEREEESEAL » 7REIZ
R ER A SR A R E R L TR RV R - N aw C S B B R B & A i e A e
PRSI IERAVIR SR - iE 0T RE 2 H A H U+ & 7R oK B s A AV IR 1T - WH AR
2017 FEAYRY SIS A T ERF2EE (OECD » 2020) « 53 T HZE S M EMARTIZ T
RN » AT T BN - DUEE H b REV IR EAUEEDA/ A T
HREATREYAFRK - SR mER R T FEFEER - S SN
RS I I T AEERAE T S At M EAE Y BR T -

N — BRIV E KRN B B E N B TSR Riesss - 2
TP ARSI LR o K LRI - EIERBETRI S AR S AR E I %
SAAERYERG - OECD (2019) SHERUR 1A [E IR ALK #G LIS E E i el HIHERS
BFEREEEE . RERHESE Y MEEHE RNER - BEE RN —,
& 1€ 2000 FEF] 2018 4F - R R/ HYBERIFEEE B BEU ) - 52
BRI A S - AT 2 A R BB SR R ] P B i Y L RE B 2 Y
N - L - AR AT H e SR LU B SR A T SRR TS SRS
BREHPE SR HRSEE N ERE - KRS SEAENZETE A IRVER
EA RN A2 H B A R RN & ? #EmE SR AR A A e AE 4K
PRI HRRAE P IR L G AT K 2

— ~ PR AR R RS BRI
PRFEETE (curriculum overload ) 7 E fy iR 28 fE RS SERIZ &2 (Erstad
&Voogt, 2018) » EI5HE A B FI&H 2 AR UCE » 2 5 5 LEREaE 2 BHR

SEf#r (Majoni, 2017 ) - B 7 AHBARUME A SRR IR E ~ WA AT ~ B &R
Kot o RAEHERE (curriculum expansion ) EF5TERFAE FAIAMTHIA ATE H DLEE
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Wt & 7oK - g s T E s e N L FFIHVEE BIE . WA RERE BEE
EHES BRI EE L T4 > BEFENHRE > SRS E hhE
( Erstad & Voogt, 2018 ; Morgan & Craith, 2015 ) - N5 & ( content overload ) 12
fEEME AV ERE A A B ERTRGEIEES R « NS B 6 e LA PR 2%
FORFE D » RPN SR EEFURE AU E IRV PR - SRR
HIREH B2 TR NEE5R N TS E - RS e 2 A R M RE A E
HIRRSE - FERAMTFCHE HERE A A EE SRS 2 RS & WY~ R > i8R
WA B TR - B2 BN S S E (BN REEE - N eI S EIR
BUCE R RIBRMAAYME (Alexander, 2009 ) » $EA R H AL -

RUAHIE T (perceived overload ) J&F5 ZHMAIEE A= He 5 1Y U R1 A R & 7T -
TESRE BT AR » TEERIE B it 272 -h 2B A B2 A B R B e 88 (G 2 A -
WIERZEN A B2 B e AR Ay 3 AFT =] sE & ELEIA RIS 14 E) ( Rutherford,
Long & Farkas, 2017) o 5275 125 18 5 0 Y BEMAE (R 5 B BE $HEF MRV SEE
R EEERS B 5V F > B T HY SR AN o] 58 & {7 L — Shsr BRI,
HItE FiBAE s 2T E BOEERL TN (Zee & Koomen, 2016) - HHYERIE S5 1B 2
DIERHI MBI B R RIS AT AR EIEEAVE EEEENT K » 244
& S 385e T B B AE R T [ -t o] BB AE 1 6 0 22 3 I g R 2K By & T B X

(Schunk & DiBenedetto, 2016 ) ; Z24= th a]gE & BriGE0 F MR SuiEaH » fAE
Bkl (Wigfield et al., 1997 ) o RF24:#7 (curriculum imbalance ) EF5¥ERE
HYFEEEQEIEAE T A B EL BIRVRR 1 25 T B SHIs e MR EBSL s Al E Y
FEE o B HEERL H #HE S R AR B I e SRR At o SRR
i BT EERIEH R B o 45 T A EL IRV REE - i DA HA BB oy R UE
1177 B Ee BB e AR SR B L R (R A B A S A AT A B B - iE RN Pt ey
TEBSeR H A — B E R DU — TR Bz BB AR B 55 R a2y
BV - SENERIZZEEATR - (o[eRIE B R R A B -

= ~ FHTREEN MR R RSB

Vygotsky f5HH AJHES S DIRERY L5 & BIER R A Bl » i N HELERES 7 8 P&y
EEAREEE —EERE HERNP  TEE) 2 BTN 2B E e = E - 2
Bl Rt g bV e R S AR SUE T A E iR & E) (mediated
action) FHEEEHEA: (Vygotsky, 1978 ) « " JEH) | BLA HIE(CIERIEHENE - 2247
FLMEK o BAEFHETHE B M SUE T EAERETT » oA E 45t
Vygotsky iV I f #1282 1& | ( Zone of Proximal Development ) ff:&: » $2AEZERHET

TUEE) ) VEE - BRADTARFA N ERB XAV - BETTEEE . R E M
EHAZETFIE AR AT - R E ORIt AFRFREST « 7 E 2% Engestrom ZELE
Vygotsky HYERL RGBSR (activity theory ) B 5L » BIRATRET AR EEE
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/REEN# (agent) SHHEANIGETIIIE - EEIEEN PBAHIMES - MoRrErET
A RGBS A E BT LT S5 4 AE B HY/EE) (Engestrdm & Sannino,
2010) -

OEENH - JEEAK T EELE TR LR - B NG S (mediating
artifacts ) ~ 4% (subject ) ~ &8 (object )~ 43 T (division of labor ) ~ FHHI] (rules ) ~
t1#f (community ) » FESEAZHE A B N ERYEEEE (agent) o DIERE FIVEE A
SRl BET e BhE A NS e (R EARERIE  MAET
IR RSB R G TEBRFE (Engestrom, 2008 ) 414 A {5 52 4 Fa AIa B A=
TEESERHYE - DIEES TR ~ BHUERFE 2% - Lot EFEUN T RS A E)
FE > WL BB A E R IAVREE N - 2B T UEE) ) TR
HIEE - A& @i T EZA A BER » W48 - FReBH A S %E
B ELEEE YRR  H PR R & R IS BAYE) T (Engestrom,
2011)° FEERMRLRIN & & B E R BN - ZRAm S pE @4 (agency )
FIREERALZfh ~ BRHE ~ FE ST/ A~ $EAREGE o B i SR T 5 =X R & I HYRE
Bt o ZEN AT RE B8 AT AT AV T B BB So i R EE 5 » L Ry IR R AYRE B

( Engestrom, 2008 )  1F [A]HYZATRE BN M AE [ ERAE By - FIE BRI S Ry m]
FHAIHYZZE% (OCED » 2020) -

I ~ FETRE RN R R IR A

AMEAMHERZ TT  FIRE B M E s T & s e BN LFEEE B N
BAEERE HE A SR MERCRTAN SR E 848 - SRMEE L ATRE 2 AT
APRZEFEFIRFE T - RSN E IR RS A D) BRI Fri(E - 5540 » 3R
FEAVFEEEES 345 T A B ELBIHTRH L SRR Kt 2 A2 8 A a7 RN - BLARIE B R AITE -
DIk = - FETREEn AT v sE B BN R E B E BRI TEIRAE - 21
A MERY 2 2 —1E "t/ (T8, (mediated action) #7%E - 7EiE M2 > REENF
FIUEH S (RITENERE) MNEGHSERITYEE - fGmeGfE " TR i
MAAFIER RETT - S0 60E " ¥t ) IEEER A Sl R ECE 2R
BIEAIAIE )] (Engestrom , 2008, 2010 ) -

B ERE AR H PR S M ERATR ~ BRI RS B S A
fhr » ZEmET DUE RESE SR T > Vygotsky HY T ATEEEE | (Zone of Proximal
Development ) & ~ “REINY T EEMEELE - EiEp M ERANGEEE - 2 ZEl
WETEFBETREENE: - SRS RN A ME RIS 7240 Murphy F1 Manzanares

(2008 ) HIRAFTHE R i 28 B A S BB Ry SR F 3 0l £ [ e
8 o R RHE TEA AEENTE 5 EhEEEE SRR - WEEAN
vEE) o BTSSR A AT/ AR/ B B - FETAVBERIEA > (SR E—
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BEEA - =EE - MAEK (2008 ) 1EHEY/ 2 2 HHTR T fOEE g E T i
R IR R AR WU RE B M TERE TR R TR A T B BB R R - 5540 [k
Al e (2010) AURHSEIEHIREEN# (agent) ST A ROV E TR - RIS
SRR RG] » FEETAE ~ BB S AT 52 BRI o HL - ZEmAE BN MRS — T
SLHVIRER » ZRETRESy 1 8h H AL AP ASRIE S - 7 B BV E R - 1F
BrERE A ETRE B BHIRGH » B ZERRIHEVZE HHY (Biesta, Priestley, &
Robinson, 2015 ) »

FANFEENTE (teacher agency ) EEAEUCE - ARV ERME R AT K RIATRY
JERYRHSE (OCED - 2019 ; Walle & Tormey, 2019 ) » FHBABTFTHE B B EEA ]
A e BB ETREE MR A NA RS SRV b - IEAE R IR R R
ARV - WEEET S B SRR BoE & R E - BEAsEEM:
e R A ERE 1 2= - HEARYRIAREE MR » N2 R 2a B
& BEREE  WUCHANETHEREE > BB PR E R > AR RS L
B - BHOERES  fERP B AR R A R = MRS EI MM B CHVREENIE

(Walle & Tormey, 2019) = 4 » B RHHVER - BEGR TESHS 19
& WERF EHERS B P HS AR R AR AHIRZ L 00 ) BETIN - IR A B E
ST AT RE AN KB A RERAE S ey o AL - A B2 i B I SIS S Ty
REFHEE (OECD » 2019) 28 > AR BEEHE Ry — L A REENERVAET - P E
o

Priestley ~ Biesta #/1 Robinson HYRTFE&5E R34 A [ RIBEENMEAYEAT - 72K
TEEE N ETRE S L8 EALHIE e ASRRR SN > T B S BRI S fE 53T
EAR AN Erm e 5 B HIRGR - [FR 2R IIRYECS HAY (Priestley ~ Biesta &
Robinson, 2015) » E{-P 8RB EMEL A R B B G E A TEINTIE - A2 IR ITARAET T
B2 BABPREGAWEE ZR R (HRBEMERAEERES > DR
RGBT A FNEA K2R S R B R B R R S S A
AANZEREBERE AR (BIERES > 2021) - FEDREENME [Ie A2 E wE -
SEAEIAREST ~ HEIK ~ BRI ~ U S N AR 2 S ETREE:
YR B RS -

ST

B N (2010) - F2REGEREEL Fy 2 S A BARRGOVEE ) © /NEEER B
sl BB T - EEEE TSR - 10(1) 0 143 -

B EEEF]  REDT - BB (2020) © R REAZ S SREIE T ENRE
BIEZ EEBHIIANER (LG aEE ram R - SM2EEEEE - 23(1) > 61-92
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